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)bst,ac1-T\. .hlldren dcveloPcd by rhc procss of
rcirliador through r..loB torft. Orc of rb.m tu th. child..n
rGiluz.don by t.a€rrction fith 'pl.c., tn tlEir .DdronDrnt.
Cblldter\ i €r.dotr *th'plrces' in s.h@l mlsht b. r..iltr.r.d
hy the Pl.c-h...d Edrotion (PBf,) rpp.o.ch, ln Ehi.h lhsr is
! nrjor .om€pt of i(udent iDl.r.ctlor rivlrh the ervironm.nt rnd
surourding .ommutrhi*- The PBE'3 tr6t.d .orrert.ubl.s
chililren to €tplo.e tt. .166t .Niro.m.Dt to ciildrer tn s.tool
to the .ohDutrlty oot8ld. to provid. 3t!den!i with tn,.rercat
rroh loc to glob.l ta.l.. Thls ltudy .xploted ltudetu!lb lty

^ 
to rqd .o.irl conditiors (.ritiql r.Icc.ion) s their p.ovisioo to
be good ddt cltizetri r. . re.dr oI schools' onsoirs outd@.
l.tnitrg prusnb u.i.g PBE .ppro.cll The rctml p.ogEm of
PBE rpprorct indiot.d b] rh. u€ oI .ry. b6r.d corrtrrs. TIE
.d.$ch *ls @aducted Eitrg quditrdv€ .ppro.ch wllh c...
lludy d6iqn rr rwo elemrntrry schooh tn PoDroso rod Mqetrn
dlstricls. Ttd. schooL .re lnplem.nliD8 ou.door le.nl.a
ptogram ulirg placFb$ed educ.tlon appro.ch. The drt!
obt.ir.d Iroo the intervless. ob.ed.aloEA .!d de$Eert.doo
$s.ss€d toh rh. p.rd.iprDL (t.r(hrB, rtude!(., pnn.ip.b,
prre s, rnd conlnrnlly). Rese.rche8 vlo phy s r r4crrct
iBttnft . th.n rMly?. th. drt! by r{i€wlrg th. r6!lb of
l.teFieps, feld note., rnd documnt revl.*. Tri.nguhdont
we.€ soulta .monq tlc hultlDle dltr eo!rc$. Th. nsdrcl rtlult
.hoFed thrt lo rheir lnter.cdot tlttr ttr. eNironm.rt .nd
.omnunities, studenb of th. tto ti(.6 erPetlcnc.d tt€
d.velopmrt of oilicrl r.n.cdon in fou levels, l.e. p..clv.
rd.pt tlon, .notlon.l .tgrtem.ri, cog tn. rf,rt.nl.g, .
lni.ntion to r.t! in vrry wrys. The foor lev€k .rpcrler.$.bo In
line wilh lhe Fr.i..'s crillc.l conrcioIsrcs. mod€|.

retNods<hiltb.n int n.tion fih Ploc.; .riti l refl.dion
ab il i tt ; pl z cen Bd e.l t cdlio n
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schooi to the crrmmunily ouNide to provide students \rith
aw.reness ftom local to global levels.

Since hav€ corelalior with thc nstural and hurnn
cnvironmems, the stud6 s are positioning th€mselves as a palt
or a rEmbn ofth€ plac€ they are livc in. A! a m€mber ol a
commrnity. studcnB should tate a part to be usetul and could
nuke grcat changc to thc htn6 quality of life-

Placc-based educntion aPproach enables tight in(craction
bctween students and som€ places ar lcaming contexts.
UndemtandinS th€ real cohdition of th€ environr.cnt and the
comunity, the students would make real aoion to solvc thE

existing problcms. Dclcloping students critical reflection as a
main coEponent of critical consciousness would bring thc
studenls to envision $cn comnunhy widl nraxinrun eflbns
thcy could do.

Crirical reilecrion is one componenr of critical
conidousness of the thre€ componenls, coml$n€nts .,ritical
reflection. political efricacy, aad critical action. ahli.d/
rclection refe6 to a social aDalysis and noral rcjection of
soflelll mequui6. such 6 socEl e@ rmic, raciarethnic, and

sendcr inequitics that corldrain vcll-b€ing and human agency.
Thos. who dc critiqlly reflecrive vicw social problcrru and
anequahics io systemic rems [2i.

Critical conslDusnqcs is th. term which has dccp
conelation with $iticat pedasogy pmposed by Paolo Freirc.
i'reke dcveloped Critical Consciousness Theory in rosponse to
lhc illile.acy rat.s of inrpov€rished BraTiliatr pcople. ISrorancc
is morc than a lack of kmwledge; it is also a lack of crirical
rhinling slills. Knowlcdge server a purpo.e within a sDciery.
( )Rm, rhar purpose is to uphold @nvcnllooa,. often oppr*sive.
ways ofthiDking. One ofth€ purpos.s of rraditioml schooling
is to caeate buy-ir to thc maiffIream. AcquirinS knowledge
w bour cflrcal lhtr*in8 shlls my indoctrmdle a p.rson iDto

an oppressive cullure. ln addilion to the acquisitio. of
knowlcdge, critical rhioking skjlls arc necessary to resist
oppr€srion [3].

Wstt also suggested to vicw critical reflection as result
Iiom an analysis of the structural causes of raciayethnic,
sociocconomic, alrd Scndered disparilies in hcalth, wcll-bling,
€ducatioml altainmenl. wenlth, and olh€. donrrins [2].

l, INrRoDUcrloN

cof,ducting the proccss *rough vanous forrN. In(G,acling
with blace' in thcn envnoDmcnt is onc of ihe form. &ildren
connectioo with their 'place' could be happered in so.r€
different coincxts. Place-based Educatron IPBE) appmach
giv€s five contexts }rhich could b€ used as the leamin8
sources. i.e: clasrroom, scbool building, schoolyard.
neishbourh@d, and la.se. l:lntrrnrnity [1]. 11 is called as the
ncsted conkxr ln each coolext, saudents make solne lypical
interaclion vith thE ph){ical .nvironrnent and also with lh€
pffson bclong to the context- Th€PBII'S nest.d conlcxt €nablcs
children to cxplore thc closest enviromnent to childlen in
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Elcm€nory school iD rural area of Esst Javo province havc
some similar characteristic! of rhet natu?l resources, natural
environm€nr, aEd local comnnnity. Esp@ia y Ponoroso dd
MageEn regmcy, as they de in neighborhmd dea, rhey have
just th€ similar chrracteristic of rh€ cnvironneflr, borh the
lalurc and tbe society.

Thc aiirs of rbis study are to viN crftical reflectiotr as
resuk of socilly cotrdition of th€ rescarch sitcs. The srudy
ex.amin€s th€ extaft to which primary school students irr.Bcr
with lh€ eDvnonment and surrounding comunities in rhen
learning, in order to improye the ability lo r€ad social
coDditiorE (crnicai refleciion) as thei, provnion to be good
adut citizens. To answer ihc r€search que$ion, rhe research
Mlysed the data usins critical consliousness Bod6l by
Carlson el al which devide the developmem of the $iticsl
rerlcdioo into four ldels [41.

II, LITFIATURE Rn\'I 
'7

In th€n *rithg abour thc curefi s&tus ard future direction
abod critixl consciousn€ss, Watts, DicrEt and Voighr gave
some ltatereDrs aboul crilical reflection as one clmponent of
crilical consciousness [2]. The statemems are described a the
followina. In our view, CC is corposed ofther corponenls
crirical rcll€clioq polilical eflic{cy, and crilical action.
Knowlcdge of CC and irs coniponent parls helps youlh
pmdirioDers and scholars fscilitate the proc€ss and eipand
underdanding of the conccpt. Critical rcllection rffers 6 a
social analysis and moml r.jection ofsocietal incquities. such
as social, €ronomic, raci €thnic, and gend€r inequilies rhat
constrdin w€ll-bcDs and human agency. Those who rc
critically refl€clive vieB social probl.ms and in€qualiti€s irr

Crilical con$ciousn€ss is the tlrm wh;ch hls d.ep
conelation with ffiticai pedagogy proposed by P3olo Freirc.
Frcnc d.leloped CriricalConsciuusness Theory m response ro
the illiterrcy rsr6 of inpovcrish€d Brazilian p€ople. Isnorafte
is mo.e than a lack of knowledg€; it ir also a hck of criticrl
thinktus skills. Knowledge senes a purl)ose withih a socidy.
OftcrL rhar purpose is !o uphold convetlloMl. oflEn uppress'vc.
wa)6 of tbinkinS. One of the purposes of Eadilional schooling
t lo .a€ate buy-id to thc mainsnEarD. Acquiring torowtedge
wirhoul cnliccl rhinling skrlk ro) indoctflnare a pcrbon inro
an oppre,ssive culture. In addition ro rhe a.quisition of
krowl.dge. criticnl rlunlhg stills arc rcresssry !o resl\r
oppression t3l.

Fr.ir€ vi€wcd the rclation b€rw€€n reflection snd action as
reciproczl. Critical reflcc.ioo t Senerally considered a
prccurso. to critical acttun p€ople do nor act to chrnge ttEir
social coditions wirhout some coDsciousness
that th€ir social condiitons arE unjust. He thcoriz€d .hat as
oppressed p€ople begin !o anabz€ rtEir social coodirions, they
wodd feel able and corpclled ro act to chang€ th€m.
R€ciprocalty, as p€ople act on their soc;al condiriorE th€y
would gain a more sophisticated undcrstading of $ructural
opprcsrioo. Thus. as cfirrcal rcllecrion 8ro$\ ff ret &tion
iollows atrd vic€ versa in rhe cycticat proceas of CC
detclopfteoL. Huw.\er. rtcr€ wrli also bc lrm.s $h€n criricat
action fails to yiEld the dcsned r€sult. ll,hich can lead to
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frustration snd cyicrsq rather thar a gr€ater awareness of
soci€tal in€quities I2l

Freire, stated that reflection rEsults in 'critical
consciouDN leamerc bccoiD€ actors, not obssvers, and
authors of their oil! d€cisions .hc way to braxis" (actions
informed by r€aeodon) [5].

So, it can bc olncludcd thal critical rcflcction is a
component of critical consciousners a. construcld by Freire,
which has vice vcrsa corclation wi.h critical sctioa as rhe

Of the rhr€e @qon€nts, citical reflection is tbe rnosi
neglccted in yourh civic cngagcriEnl rcsesch, whilE being a
centml component of CC. Thcrefore, it will receiv€ the most
atr€nlion here. Ralher than limhing aralys;s to 'blaming the
victim ed other irdividualistic cxplarations for socieral
inequities, critical rcfleclion results 6om an analysis of rhe
sulctural causes of nciaucthnic, socioecommic, and gendercd
disparitiss in hcalth, wcll-beirg, cxlucational auainment,
wedt[ and other dortgins. It also tram€s social inequalities in
a historical codt(xt. with an elryhasrs on ns r@r crr$es social
structures' policics atd practices. Reluming to Frcirc's
Frspective, '"Ihc mor€ accuately men Srasp true causaliry, the
morc critical their under$andins of Mlity will b€" [5].

Wc found no scal€s designcd esp€cially to drasure critical
.eflEclion. Howev€r, solirl psychological theories of
attribution are particularly relevant to c1iticai reflecrion
rest$ch. P€opl€ n'ake causal attribu(ioff to nEle s€.!€ of
social problens and inequalities, such as dispariri€s betw€en
poor people and nch peopl.. Thes€ altributions may be more
individual (e.g., we have an equal social slslem rnd
opponunitiG. ficrefore rhc timited cffon ed/or abiliry of
groups o! rhe lowcr rungs ofsoci€ty cause social probled\s and
inequalitie,s) or may b€ more stmdural (e.9.. we have an
unequsl social system and opponunities, .h€rcfore social
systemr, policics, and hi(ori@l conduions cause social
problcms and inequalities). Peopl€ with geat€r levels oi
c.itical refl€ction matc rtlore structurai attributions for social
problenB ed group di:parities.

Nevill€, Colemar, Falconer, and Holm€s rcpurposed an
cxisting rEasulc to ass€ss individual fid sfucrural attrfuutions
lor the collEtive economic and social posirior of Aftican
Amcricars. Individual atEibutions w€re .ep.es€ntcd by irerns
such &r "lack of mri\arion atrd unwillingness ro work hard,
ard strucrual attdbutions by endorsement of ..lack of
educational opportuniti€s" afld similar fterns. lndividualisric
attributions wcrc associatcd vhh a 'color blind,' nciat
ideolo$/, wher. thc exi$enc6 ofmcisn is denied or nidimDed
among Aftican American adufts. Ahhough these lurhors did
Dot .-xplicnly align &€n lfhltution of blane" scale with CC
lhmry. or samplc young people. wc lee rr a promi(i'rg
approacb to asstss crhical rcflcclion [6].

Anolhq onstrucr associared with fiirical social anatysis is
social dominancc ori€otation (SDO), which rettrs to thc
atiributions p.ople ma](e tbr groups' cDllective social posirion
t7l. The SDO scale mersurG suppoa for smup-bascd
inequalities and dominarlce and has b€ed assooialed wilh
ideologies such as thc "meritocracy mlh," racisr aftitudB, and
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social Darwintrl If scored in reven€, SDO bccones a
measure for rhe rejection of such vie\}s_ Sar@le ireirE include
'Iis prubably a good thhg that cenai. gmups arc at the rop
lnd orher gmups are ar the bottom." Rejerrion of ideotogies
lhat li.vor social incquality h"s been associat€d wilh greater
lcvels ofcrnical r.flectiotr amooS urban adolcsc€nrs [8].

Similarb, oitical reflection (also rn€3sllled by lower sDo
$01es) *a! 0lsociat.d wi greaLer progress in career
d€velopment among lllbatr adolesce i, sueg€sting that crincal
rcIlectior nuy help lrare;rali,'.d youlh ovcrcomc €xreEal
barriers 0o success in schooland work tlil.

Fou Stepi to think at'out Criticul R.fl€c1ion rccor rcded
by Jacoby [9], cspccialy for desiSning and facilitaring crirical
rcflection in the colllsq are as follows: l. Idenrry d€sned
leammg oumnEs Begin wfth rhe end in mind, aid skre your
leaming ouicorrrs in coocrete, nearurabl€ rerms. Male ir clcar
whs( studmt-s can exp€rt to 8ain. 'Crirical reflccr,o, is
som€lhing you wrll wad ro consdcr for l€mrn8 uurames
around morc cornplcx dimensions of reasoning, developing
eohanc€d understaDding, questioning knowledgc, fteoric1 and
assumpdons," shc sa)6i 2. Design r€flccrion a.iviries ro
achieve laming outcomes - Here )}ou mDsl mNider wheq
lvhcre. and how ofl€n the reflcction will occui who wil
facilitate and panicipale in rhe reflecrion; and whar m€diums
will b€ used for thc r€flEctions; 3- Engage studcnls in

 r€flection. During (he actual en8aScrEnl potio , iL's imponant
to provide a Mlance ofchallcngc and suppon. As you pmvidc
sludenas with proE{,ts for.efl..tioq }ou *znl lo guidc thcm 10

increm€ntaly higher levcls of corqlexity of thirting,
adallzirg, and r€asodngi 4. Assess l€aming tuough crnicsl
refl€ction Usc fonnativc assessmcnt ro rnake f'eriodic oheck
of the r€fl€ltion Focess dgainst the d€sigred le3ming
oulcotls. lf nc.essary, refine lhc desired lcamirg outcomes
along the way. fift refleclion stratcgi€s or chnge rhe
rcfl€c.ion rnechanilm- SorE of thc questions addra$ed at this
slep arc: What p.oducts will demomtrare laminS? What
criteria will be used to ass€ss lcaming? What asscssned
mcchanisms will be used? How will reflections b€ factored into
8rade5?

Qualitarve ard participalory action rcscarch ha!
apprc&hed the ass€ssmErl of critical reflection thmush th€
identification of thern€s- Intervcnliors ar€ oflen paft of the
cndcavor and researchsrs ar€ more likely to b€ €xplicit in then
use ofCC cincepli and terms. As iheir participanLs reflecl oh
thet lives i! thet og/n words, th€y do not necesrarily
dislinguish lhes. rhree CC confon.nt\. Carlson, Iingbrerson.

^and C-hamb€rhn cnployed a phoro voicc rErhodolig) wnh
both )ouh ard udults ofa low-aoconE urban area in rhe United
Statcs, using thc paiicipants' explanations oftheir communily
pholographs ar data to explor€ crilical refl€ctior. Their analysis
led to a four-sta8e understanding of oitical reflection: (l)
passive adiprarior! (2) enoiional cDgageneEl, (3) mgnitive
awakeiine, and (4) intenlion !o act [4]. An exanple of
'lognitive awaksning" is lhc increased awarcness of
come.tiols betwccn local €@nomic a.tivity ald comnNnity
condtuions. onc participant demonstrated cognitivc awakenirg
in ho understandihg olhow poor coDrmrnity cohditions are
pcrpe$at€d by local business€s: "Thc o1lnels won't participate
in. or cordibutc to. arr0irg we do iD the Deighbonpod, Why
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do we suppon them whm they grab rhei children, th€i. fire
cxpcnsive cars, and our money and daih our ofrh€ community
bcforc d t evcry day?' (p.815).

Making lhis tlp€ of anriburion fbr socht problems is
indicative of mrc advanced critical reflection.

Action researchcrs have sought to enhance CC a dley leam
,bout it, fost€rina sociopokical devclopment arnonS youth in
an eilon lo lessen (hc risk ol ncgalive }eahh o, psychosocial
oulcornes. In a panicipatory acrion rcseach project. engaAed
indigenous Canadian yourh in th€ crealion of h€alrh
information videos According to rhc authors, the younS peoplc
expanded their nolioN of h.alth lilcracy 10 lheir own cultural
fiaditinns. devclopcd a mrc mtical perspeflrve on issues rr
thcir corltrlnldny, and some reported €hanges in rheir p.rsonal
hcahh beh.vior ll0l

Watts, Grifiith, ard Abdul-Adil coached high school
students to decodc social messaScs in "gangsta" ra{, Irui.
vid@s. All t@ oflcn, thcsc rcprcscntations of youth emph6ize
shoncomings in the chamct€r of iudividuals rather than social
sysicms [l]. Similarly, Canpbcll and Ma.Phail's CC
inrcrvenlaon e gaged South Afiican youlh in discussions of
gcndn mlcs to hch them move the "causal' explanarion for
hurnan immunodeticiemy virus (Hl9 infection tiom a mo.e
pcrsoflal d€cision-makins prcblem to one tllar took ill|o
consideration culiural noms lhat prcssured young wom.n irto
unsafc sex. Thc; work a.lso shows the power of a Freired
apprc&h in helping )ourg p.ople examine their social
privilcsc (e& d roles, helerosexuals, amuent. elc.) as well as
thctr rEr8i.alization Carnpbell and MaoPhail r€cornrncnd thar
p!€r HIV education rnclude CC educatio! md .eflectioq
parlicularly on notions of ma{ulinity and feminnrity I I 2l

Th€ connection b€twe€n .ridcal refl€ction on social idemity
and inleruli/cd oppression or lflv,lege is also rmportor.
Gucssous ard Watls anallzed young people's appli&lions to a
seleclive, narionally recognized tran'ing prosrarn for
oomir ty organl7€rs of colo!. They tburd rhal panicipants'
interesl in social j'rstic€ organizins stcmmed fiom critical
values insrill€d droush fnmily in childhood ad adolescence. a
salienl and posilive social idenlny, personal cxperience with
injustice, and crilical rcflection. Watrs' elalysis ofthis datascr
sugge"qed a syr€r8y between crincal refleclior and the rich and
varied expenen .s viih social identity and activism in these
sttin$i his findinss susgest that r€searchers ne€d !o assess
opportunities for civic and pohical engagcrrcnt in th€ social
and iffdrudoffl flvto Ecnt as well as p$rhological facio
in DolitiBl d6velopm,t ll3l.

C.itical Pedagog of Place is r€vi€wed by s€verul figures,
inoluding G.A Smith itr his .nicle litled Pbce-Based
Education: Lcaming to be Wher€ we Arc "provides an
ovcnicw ofthe topic ofpBE lor thc public. In this anicle lb1
lhc first timE lhe lerm blaoe-basd cduoation is publishcd h an
educational journal. Ar th€ end of this anicl€, Smilh argued to

'i.se 
the place as a slaning poi for cuniculM developrErn

and to oxplsin justice ar the goal !al. Smith explains to the
rcader the many .spects of the NTE, ircluding lhe broader
dciitrition ofthe NTE and the historicsl mov€m€nt ofthe PBE
to datc. Smith represcms &e difficulties of currc school
administrato.s to initiare and support studenrs to mgage on the
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topic of re{l-world controversy and stud€or actMry. Smth,s
meisase is that therc is a pedagogical shifr in studenr
engaSemcr{ that is reaynrcaningful to a panicule topic. a
question and anecd for policy change []51.

David A Cru€newald disluss6 lhe converg€ncc berw€€n
cntical pedagogy and the PBE and argues in r€rms of'critical
p€dago$/ of place. This Gnmewald anicle b€comcs a
rpnumental work that fi[s rhe sab b€twe€n the field of
cducation and pmvides fie idea rhat there is a conplemedary
rcladonship b.twc.n critical p€dagogy and place l€aming.
C,rucnewald justifiB convergcnce rhroush thc rebtionship
betweo social activism aDd ervironmenral .thics. The kev
pornl of lhis idea rs'decdlonlzaLlon'and'rcintabrlalion' $ se;
as a mcthod for dealing with the eDvnonment u6l.

Slcvell-son in his adicle enlid€d 'S.hooling and
Enviroimental Education: conkadictior in purposc and
pmctice, sumarizcs th. conflicr b€rween cuEehr cducarional
goals and envionrn€ ial education. This articl., orisinaly
writtea in 1997, cl€arly skres mny aspccB of the currcnr
schml systcm and is encouraSed to int€gratc environmental
eilucation inlo tbe mai[strcam curricuhm [17].

Stooe aid Barlow *rite for readers to inlroduce the concept
of PBE *roud real-world €xarplcs. This work is also a
*ailinS that inlroduces the mission and philosophy of the

^ 
Catcr of Ecolitqacy. Social juslicc and acrivism d. the
thenes pr€sented. ThL t€xl aleo r€presents rhe ecojustice
moveme occurrins in th€ larger world of rhe PBE as
desribed by crun€wald I8l.

Thc corpilarion! ofrhe PBE mols are preseded in various
essays by Grunryald a.d Smnh I9l. Ttr;s paper also discusscs
th€ implicarions of how the conccpt of dcoloniatio! dnd
.eirhabitation nEy be applicablG in rh€ educa.ional proces.
This pap6 also qucsiions rhe clltrerr cducarional objectives by
ofifrirs ideas about rcw locil movcmenrs. It also seekr to
codribute to PBE the{rry and p.aclice through srories and

In Indof,esia, r€search on oitical awar€ness of
environmental issDes is dorc by RanBdhari, et al who
examinG the crirical awarencss of Madurese rowards rhe
implernentation of nosquito nes Endicadon as a v€cto, of
dengue fever [20]. Thc resuhs showed rharj knowledBe of
rnosquito ncsl eradication s.ill lowi r.search subj€cts hav€ tow
at!€ntion to the sunounding cnvtonmef,! G@ch subjects
who6e familiej had t cn expos€d ro d€nguc fever, sicd ro

^ 
a(lNcly sd€* inlbrnErDn reLated ru Lhe fcver: lhe rescd]ch

- suDje(ts {ro ,}ot tarc acoon rdcpcndenrty tdo nor clean rhc
water ofthe rcnigcrator hang up clothes i. rhe moor lack the
envnoDm€nt" do noi usc mosquito wjre, do nor sprsd abate
powdcr b rhe watcr rGeryoir)

ln conccm wilh th€ srudenls'abilily of crjtisl reclection of
thet avironment. our rescech cxptorcd a fow-srage
understanding of Filical reflection of rhe srudenL! in lhc rwo
sites of rcselrch's subj!.ct, espccially when rhcy (srudcdrs)
acquhtanced wirl PBe l@ning pmgrair- Tbe four srage are
tEsed on fic fow stage undersanding ofcritical reflecr6n by
CarLroq Ensbretsoq ed Chamb€rta;n [1], i.€j (r) p.rssive

ldvws i" S@ial S.ie"ta Flnatio" dntl llmannia Research. wlme )51

adaptation, (2) emotional agagencm, (l) cosnilive
awakening, and (4) inrendon to acl

III, MI'IHOI)

This reseach accommodated a cde s-rudy in tso
el€mentary schools of .wo similar districtr in East J,va
IDdonesia, i.e.: Ponorogo and Mageran regency. Th€sc two
areas arc in nEighbouhood which have alrnost similar natural
envionmcnl condition. The ditrer€ is how they manaSc their
ouldoor l.dmrng to enga8e wth tb€ socrq. Thc ussurpriun ,i
that lhey have differ€nt ch&acter;slic of the socieries. The lwo
lchuols also d'ntr in mnaAuig lhcr uutdoor leimDg proccs!
i. b€ hall ofthe five lncsted) corte{s.

Case study was cngaged to make an cxaminatior which
would sive a belte. dqscription about the lcaming prcerm held
by the schools. In lhis case, what !o be examined was rhe elTect
ofth€ leamiDg prog1trn.

ID each district, one Eachc. f,anicipated in thls study. He is
a clarsroom teacher or 5d grsders. Each t*cher had be€n
exccutmg the outdoor le.ar ng progam for rwo years, since lhc
adapted lhe n€u,est krdollesian €ducation culTi! lum
llndooeslan Kl.l,. Tb. fi^r school. a P^noroCo otrr. ts a mn
tradilional leachcr, a licsh sraduale fiom elemcntary t€achor
l!.lning in"titute. The *@nd r@her. a Mssc:(an onc. ib a
senior elcmentary reach€t who his been beiry a pmi€ssional
t€acher proven by havhg a 1€aching oertiticale from the
n lioDal edu.atioml ministry. Both of them ca-rry ou a
twioaly outdoor learning program in soft€ of the'r
instructional activities. which identified by the aurhors ro bc
following the concept of the nesled conto( since they
collaboratcd tbe ourdoor lcaminS wirl smc place and
comnnmny contcn around the clas.oo.r lioo the ncaresr Io
the more far plac€s and communities. Tte leachers welc
difcrent by thcir agc, bur rhcy had similar cxperience of
allcnding some worksbop/training of the newEst curr;culum.

The srudenrs as thc paniciparB wqe s€lectcd becausc ihey
are lh€ cl4s member of th€ rescarch subjecr. They werc
engaged wilh thc class leamiry prograr! the oudoor lcamhg
which using nested codext. Tlle conrext is the nrain concepl of
place basrd education which uring live dilierent placcs where
sru,lems corrd lqm h the placr! ard wirh lhe mmmudty
bclory to them The numbers ofrhe tust school s parricipaot
studetrt wcrc I 5. s€ven were Srls and rh€ rcsl werc boy!. Whnc
in the second school, lher€ wcrc ll girh and 14 boys. They
were all jn t'e same agc.

Adapted the ca.se sludy by Bouck, rhc researchers had rhc
rolc of rhc researchcr d! participant obccrvas. The resc..rchcr
allempl€d !o maintsin more ofan obs@er rul!. The rot!, rh€n,
shificd 1o more thd dl ob6.rver's role- Th€ researchcr had to
assist wilh the iistruclional acrivnier [21].

Data was collcted rlrough triangularioA both ditll.rent
paniciparls ard method of colleting dau. For each schoot
dala were collected liom obsewaiion and inteNiew with rhe
participots, .he teacbers and rhe stude s. The da(a wds atso
collect€d by doing somc obsenation along the day whm rhc
lednirs prusran w6 held In ihis rese3rch. it wa6 used the
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purposive $npling to d@ide what to obs€rue and when were.
Ir triel thc data werc collectcd usina som€ instrumenB in rhe
fom of in(erv'ewq ficld.ore\ and r escucher re nccr ioo oorcs.

Data analysis bcgan by collccting and orderirg rhc dara (in
thc form of interviews, field notcs, and resedcher rBflection
nolcs) ba!!d on rhe sne (hc school). The., the hard @pies
were organized in chrorological ord6 by school site. By
obscwing the palErn occur€d for each school th€ data w€r€
pdsidg and then maling the corDarison betw€an two schoois.
And atrbng fie multiplc dara sources fronl rhe vary data
collectior methods, trianeulation was applied. lntewiew was
thc main forn of dala sources. while obseNation and
documenlarion w€rc used lo support or chatlenge the rEsult of

The intervi€w was usinS the op€E{nded qrc.tlorrDg
(Gchniqu€s which edcouraae hmadEr and dclper
understandinSs; encourages active panicipation nd evaluation

ldvoaces in So.ial Scier.e, Edr.oion ond Hubbitks Resear.h. wlme 25 t

lV. Rr.sur.r AND DrscussroN

The rest of the panicipanls, said thar the can do some

sinul€ action for the rubbish, such as ta.ke the rubbish irto the
trash can. or differertiate tie rubbish based oo th€

characterstic. Thc €xceptional was l,,hen they wcrc in tbe

classroom and in thc school building. Th€y seemed more

confident ro do somcthing wnh the rubbish wnhout ge*ting any
rnvolv€menl from ftc older famil!, or s.ociety

In contrary, in th€ second s.hool, ail ofrhe panicipants said

thal they wcre abl€ lo do sodEthjng with the rubbrsL includirg
cycling them into tufftional thiiusAalldicr.fts. In a.ll five
co.texts. (lhc classroorq th€ school building, the .ohoolyard.

the neighborhoo4 af,d the society), tbe panicipants of the

secoDd sitejusr said fie same. Accordins to the i€acher ofthe
second school site, stud€nts had b.{ familis wi$ the garbage
work sinc€ they wcre m second grBdc. Bul *I)rki.g *,th the
society wa5 slill nw to thsm.

2) Enotionol Etsoge ent: If the passiv€ adaptation is

car€gorned as lowcr level ofcritical r.flection (as ydriable of
fiiti$l consciousness), so thes€ thre€ lev€ls, eDrolional
engasement, cognitive awalicning, and intenlion lo act, are
caregomed into thc highs one. Erl[rional enSagenenl is the
level o{critical rellecrion d€v€lopment ofhow tlle parlicipa{
had fe€ling about the environmeotal probl€nr and thought
who bad bcen responsible for n.

Itr th€ firsl school she, at the first con.exl (thc cla$room),
the padichants though that they vere responsible for the
rn6sy if rhcy are th€Dselv6 are th€ messy maker. They
rhough.hey didr't r€ipoNible ofthe mcssy rnade by others. At
Ihr schml buildins, the students slafcd lo think tfiey wcre
respotrsible for the building clcnnness but did not think yet
about the big rhink like ho* to rEe8€ fie garb6ge. They wc.e
.jult thoughr ofthc litlle rhink like to mllecr the plaslic boules
and sold thcm to scavenscr.

In thc second s.hool site. when th€ students wqc ,sked
about thc school garbagc they met ir the buildinS, they
arlsw€red that anybody must be responiiblc for it, no1 jusl
sonEone wlx, rnad€ th€ garbage existed- so for Irnst all of
snrdents as participart. everlbody was responsible for the
cleanliness of the classroo& lhe school building, and ihe

The paniciparrs in thc first schooi a,so w€re intcryicwed
about the ga$agc thcy met in the neighbofiood and society.
Jut tue with their answer ahour Earbage in school builditrg,
most all of them also answered thr! somcbody mu$ be
responsible for thc Sarbage, itrcluding then as lhe pari of th€

society. Th€y also said lhat pareds and adult peoplc allo
responsibl€ to rnake the cleanlin€ss.

Thc data of emotional cnaasement h nerghboihood and

sociery wcre alm received by obkntnS the lesn ins(rucrion
process. Thc lN\on was thcmrrc model m 1.mrn8 ctvic,
social sludy. and science lossoD. Tltc therm was 'cariry the
social eoviromcnt'. Based on the obs€rvation. ir was showed

that the studenrs as rcse3rch's panicipants hld b€en St3ned lo
engage them em,tionaly with thc scial condition. When they

saw the domestic gdrbase in the strect. they asked the lcnch€r
about iL They also asked bow cune thc rubbish becomc thEe
while it was far away fom thc housing The sluderts abo had

lh€ sanr respond when th€y saw lhe ditcl which full of

3) Cognitive Anlkening: 'fognitive awalening" is the

inffeased awarcness of connections bclwe local €conomic

activhy and @mmunity condi.ions l4l ln this study, th€se

defiritiof,s can be understanding a! the increas€ awarencss of
conneclion between school/sruilents or local aclivily and

comnunity condition.
Bas€d on the in(ervie1v as the main iorm of the data

collection. almost all of the students said that lhey hccome

mre awarc ofthc crnllnunn]' condilion through 1t€ lcaming

The resuh of this study are led to a four-s1age
undcrstarding of critical reflection of thc studen6 in the two
sites ofres.arch'! subjccr. Thc fotr sa8. ar€ bascd oD the four
stagc wdcrstanding of crilical rcflcction by Carlson,
En8br€tsoa and Chanberlain i.e: (l) passivc adaptation, (2)
emotional en8agemcnl, (l) clSnitiv€ awakening, and {4.}
intcrrrion to ac1 I4l.

I) Passiw Adaptation: In Pxssiv€ adaplalion, li]]stralions
tum ro efftional arathy, and blame is plrced on othasi tbe

cogritive-emtional interpretation of cvcnts is helplcssn.ss

tal. Paslive adaptauon can be refl€cted as r condnuniry
nolm stelpcd nr apathy, dep€ndcncy thinking, and 3n anteff€

distrust of thems€lv€s. thcir neighbors, and the larg€r

oommunity. The rlEtorical moral message "We lave 10 do

som€lhing" is undermined by the cuhulal norms of distNl
and blame ahar are p€rvasive and destuctive to all aBempts at

individual a d @loctivc aciiotr.
SoD€ panicipels in the lrst s.hool r€atized that they have

to do somcthinS with th€ rubbish amund fie shool and thct
.eighborhoo4 but they rhi* th€y rc too $nall to thinl the
rubbish problena Their family and community usua[y thir*

l15
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process which engsged thenl with the society outsid€ rhe
school. As fol the topic of the lesson werc abour .he
envnonnent sustaimbility, rhc srudents seemed to increase
thejr awarcness ofthat there ee af,y connootion berween local
activity and €ornmmity irondition.

One panict'mt d€rnonstrated cognirive awakening in her
understanding of how rnost of people in rural area did not
direrentiale tlen daily rubbish Dro irs characrersric. orgmr
or inorganic wast€. Bu they manage their wastc based on what
th€ir par€nts do, for example if fiey luve barana pe€ls mrher
than thmw thcm away tuto domesric rubbth placc, bctter for
them to give the peel for dorEstic arrinul rhey have Gheep and

Another participar. from the firsr school ako said dlat rh€n
iamily always gives the vegetable rubbish for their chicken in
lhe nexl moming.

The padicbad of thc firsr schoot also realized rhar rh€
community in theiL oeighborhood (rural dea) did not m;Mse
dle boule watcr to b€ cwled. Th€y just thmw rhern away illto
dom(stic rubbish pl&e, and bun rh€m penodically.

Frorn the laming activiry that th€ studenrs have to find
plnstic rubbish *om the domestic rubbish place around rh€
comrunity house, th6 students foufld the rest of bum;ng
plastic. But ihey also found rhe plastic bottles which not be

In thc second slhool. therE was a1other activitv that was 10
imeNiew the cornrnutr(y abour rheir nrbbish ma;agemenr. k
was found liom rh€ srud€nrs' nore that rhcy did not sell rhe
plasti. botde rubbish because they c r still xse it tbr refill
bottle ro be used wh€n they work in thc field. They also did not
sell the bo(le becaus€ dle price was too cheap. Rather {han
gather rhem togerher rhey prcfcr ro rhrow fiem away into
domestic mbbish place dd br]rn them periodically. When
int€rvi€wed, some ofitud€nts can explained their finding but
some still contused how to summary or reteu their finding.

4) Int.ntioh to Act: 'l\e dda of'the intention to act were
acquted by the interview with th€ parricipants as the rMin
torm of data gathering. W}lile intervi€w v.ith the teach€r and
the lesson process obs€rvaaion were th! other foms to gei the
data to comf,lement or to coEipare. Tle data collection forms
were irtended ro conpile the data base on the defmilion ofthe
'Intentions Io art', i€: Emotions of hope &e cvidert. and
padi.ipanls ar€ able lo envision and articulate a !€w tutuei

-\ the cognilive-emoiional interyretation of events is "We are
pari ofthe solution" [4].

Based on the interview, the participants ofthe frsr school
sit€ shi{ied to an everl higher level of critical reflectio&
irtention to ad. The studEnts eE abl€ to make a vision ofa new
tutue in a hopetul emotion. It was slated that they were al-so

pan ofthe solulion.

Fmm the tust school sire, almost all of the participant
students said that actually they could nake ar action to ctear
the ditcl! but their parents seemed tlDt they did ,mt have to do
that. They thoughi that thrir peerts would say that il was adult
responsibil;ty. They thought they were no1 allowed 10 do such

t4rdtes in s.cials.ienrc, Erlu.dtiot ond llu dniti"s Resear.h. totme )5t

'bigger' tlings, tlEy are $ill children. Th€y also said that they
would gct the d,tch clean ifrheir parents Sive pemit.

The similar dala findins also found in the second school
sitc. The second inErvie* with the same sludents concludcd
that they had ;nfefiion to aot lo nuke thc cnvirornnent kept
cl€an- Sone pariicipanb said thar the mvironment, both ol the
school and the community, would be bener ifall ofrhc mcnber
of &e communily tat<e responsibility, including theD as
memb.r ofrhe school alld th€ community- they also said thal
even child! en qn do sucn bigger inines. ln(e reduce, r€us€, and
recycie the ga$agc.

Th€ tacher srated tbat studeDrs had been given sorne skill
lo reduce. re6c. dnd rcrycle lhe garbage fiom lhe enrironmerl
beraus€ rlEy managed le lesson of'prukaryd,/futeranpikla' as
part of *le thematic pmjec! of the curicular th€me 'ca.ing &e
cnvironment' ofthe 3'd srad€-

This study examines the e*en to which primary s€hool
students interact with the environment and surroxrding
communides m their l€aming, in order ro imrlrove the ahility to
read soc'aicondhion. trrlrrcal rcflcdbn) as rbe; prorisioa ro
be good adult citizens.

In sunm8f. rhis rEse&:h finding support the theory of
clilical cof,sciourcss (1,y Freire) tha! there wer€ a sliftcd
movement fom basic levcl of consciousness (passive
adaptalion) l,o lh€ Orree high€r l€vels. Whil€ Fre;re categorized
thc level of consciousness into thre€ levels, i.e. [22]: rBgic,
laive, ed critical l€\'€l of co$ciousness, rhis resea.ch linding
folowed the nod€l of critical coNcioun6s by Carlqon et al.
which categorized the lelel into fo!r: pa.ssive adapretio4
emononal engagement, cognitive awakming, aDd inEntions !r
acr [4].

First level of consciou-uess by Frcke c?lled Magic le,el of
conscio sness: People are trapped by assumed inferiority dd
liv€ wilhin a culrure ot sil€ncc; passive ae€ptdce &tively
conributes to thcir oppression.

In passive adaptalion by Carlson el al [4], comnunily
i$rms sleeped in apathy, d€pend€ncy thinking, and an intense
distrust of themselves, tieir neigtbors, and the larger
comm ity. The rhetoncal moral nessage W€ have to do
something" is und€rmined by the oultual norms of distrust aDd
blame that ar€ pa"vasive and desiructive to all att€mprs ai
individual aDd colective etion.

Of the rwo sites, th€re w€re different thought of th.
students of how lhey could padicipate in solving rhe
environmcnt problem, aromd the school or far away in society.
The firsr sne padicipaEts w€le in apathy and disuust of
th€mselves. They did not think lhey could managc the gdbagc
probleq sinoe lh€y still childrur asc. Mmains dotrEstic
garbaSe is such a big problem which was the adults' task, they
thoughr.

It vas stated thar ihe irst week of the implemenlation of
the ourdoor ledning prograi! th€ student seemed to bc coni$c
when they were a.rked abotrt how Lhey should do with lhe
garbage around lhe stuicry. Th€ students conlise was about
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ihci, condition of b€ing young mall who rs nor hav. obligalion
to lrEnag€ rhc garbqge thd exist iE rheir soci.ty. This coodition
of lh€ childreo, undsrnined by the cultural nonDs of dishus
lal. The stldents though they are rhe mchbe. of the sociery
*hich not yet have any rcsponsibili.y oftheir cnvtoffnent. The
padicipsnts, ar m€mbe6 of th€ society fclt in infcrioflty, aid
tEy live as pa!.sive cilizen, 6 they wcrc stiu childrcn [22].

Ofall th6 fiv€ conrexts ofihe placcs (placc-b0sed cducotiort
context), at the b€ginning of the lesson pro&.am which apply
thc placcs conrcxt as learning sources, rhe stud€ds as ..sc{rch
parlicipants vere h pa.*sive adaptalior when rhey pose
thsnsclvcs as a nemb.r of society, while when they wcr€ in
school arEa, they feft riDre mntrdem.

Thc s.cond l€vcl as rhe higher levcL of th. dcveloprErt
elled the ennlional eogagenEnt [4]. Enbtional en8agffin! is
thc lcvcl of critical refl€ctiotr dRvelopnrnt of how the
panicipant had f€eling about rhe enviroh,rEnlsl probl.rls and
thougln wlx) had been responsible for it. In the two cascs, the
studcnts w6! molE out of passive adapt&ion. They kept in
dl€n mind abou th€ problems the enviroffrrnt liced, borh in
school and i, Iaryer society. They also slartcd ro think who had
heen resrx,ni'ble for the clea ines ol rhcir envuonme .

Thc higher levol of the dev€lopnE is the "Cognirile
awakeninS", i.e. the increas€d awarerEss of @nnections
brrw.m local lcoDomic activity and cohnltrnit) conditions [4].

^In this srudy, rh€ delinitiotr ; be und€rs&Dd as the imr€;
awar$css of conDec.ioD b€twe€o schoov!tudarls or local
activity and comirunity condition. The sludenls became aware
of locil activity. Th€y selmed to itrcrcrs€ lhct awar€ness of
uy connc{tion berween local a€tivity and cor r nny
condidon. Thc comrnudy condilion wh€r. the students lived
had bc.n r€aliz€d by th€ students whilc thcy did the l€sson
learninS process. They finalty found dEt cotrllturniry they lived
in hav€ som€ charactsristic which d;€ct€d dren io sotrrE
unique activities, especially how manage the garbage. Compare
n io the l€vel of critical consc,ousnass by Frcne [21], this
condnion is in the level of 'th€ critical level ot consciousness
Stcp l. i.c. Unv€ilins opprEssioL Individuals sBdually bccome
corlsriou6 of then own perc?tions of.eality and deal with it
crnically.

Thc higllsl lcv€l ofthe critical rcilcrron dcvclopm€d is
the 'lnlefiions lo act', i.e.i ErEthns of hopc are cvided, ard
pani.ipanls arc able to envision and eticulat€ a nar ftnret th€
cognirivc-ernotiooal iderpretarion of ev€nrs ir "We are pan of
the sotution" [4] This level has b€en rezchcd by tte studerts
whilc they applying th€ irstndion mcthod of phc€-based

^ educalion in all five coDrcxts. A1l ofth€ studerns aArcc and @
dcfinc th€ cnvironrn€nt coDdition thcy should hsve idcally.
Studcnts also reject some condition of ssrbage messy to be
ideal condition. These student's reacdon mer rhe d€mand of
Critical lcvel of cons.iousness, Srep 2 by l'reire (Rejecring
denaginS irnaSes. Replaoirg da aging s.liimage wnh pnd€
and ac4uiring skils for self'reliance ro fimcrion
autonomoudy). The stud€rls gatcd rhat ideally, rhe
environm€nl should b€ clean and rhc Sarba8c wcrc w.ll
moa8.d by the r€&c€, rsus€, and rccycle progrun [22]. They
also said that lhey should participale wirh thc program.
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h suDrmry, thc analysis ofthis reseffch data describ€E the
d€velopment ofcritical reflertion of the panicipants b.sed on a
modcl of critical reflecrior development (Eitical awarcness) of
lal. Analysis of Carlson el al. delineated $re€ distinc!,
hierarchical level"s of cognitive interpretalion thar movcd
people o'rt of p{ssiv€ adaptatioo. The analysis of Cdlson €! al
is also analo8our io the degre of hier&chical critical
awarerds of Freic's theoreticll tamework [22]- It c{n be
summarized that rhc dcvclopment of critioal reflecrion rs pan
ofthe studeds' critical awarness m this sludy is in line with
the developrn€nt prer€ ed by Carlson el al, $al students
€xperierce thr€c hiShcr levels ofpai.sive adaptataon: €motional
engagernenq mgniliv€ awakcninS, and intenlion !o act. Sliaht
ditrerences occurred in rhe school sires dudied b.caD!€ oI the
sluderls initial knowlcdg€ of envimnn e al maEg.mcnl.
es?ecir[y waste rBnasement. with better kmwledgc on the
secold school sire. rlake them oore confide ro hce life in
soc'ery. However. the fivc conkxt-based leaming progranE
played an irnponart role h supportirg the dev€lopm.nt of
$udents' critical renecrion on their role as pan of llle

The resuh offtb rcsc.arch suppod dnt the cridcal pedaSogy
(ttuough the crilbal consciousDcss a$lmrrlishmcnt) should
apply in school prograjn, since (he basic €ducation (such ds prc
and pnmry school). Thc rcsenrch by Luter ei at also showcd
the comection bctwc€n the critical comriousneis and school
[2]1. tl invesliSatci how th€ school prograrn which apply
cflic{l pedrsosl, by d.velop'ns cflcal conscrousncss cs
incaease lower achievcrs' a.adEmic perforinanc€. The rescarch
also showed thal lhe critical consciousness had a clos€
comection wilh environmcnt caring efforl. This research in
place-based .ducdon wee 

'n 
&@rdan(e wth th's.

T}€ fitture rGearches should try to make de€p analysis of
how students' critical rcflection or critical consciou$csr (as a
whole concep!) on the new€sl issues of elvironmentnl
pmblefts. Thc cmpirical research resuk can be more practical
to be used as a basis to irnprove instructional proce$. Thc ncxt
researches are also expccted to anal]ze which instructional
merhods ar€ bcsl to apply to iriprovc or to rcvcal studcnE'
Gitical coNciousness on enviro rEntal problems, mo$ly as
b€.si p.acticcs ofthe placF&sed educariotr approach.

V. CoNcLUsroN

This study c)Gnrin€s rlle exred to which prinlary school
students in€raci with the eovironment and surrou)ding
comrnmities in their l€aning. in order to intprove the abalny to
.cad $cial condrnns (corrcal reflection) as their provijon !o
b€ Eood aduft citizens Th€ res.ech result show€d lhat in their
iiteraction with the cnvnonment and communities. students of
the rwo sites cxpcrieno€d the developmEnt ofcritical rcflcction
in four levels, i.c. p$sive adapration, emotional €n8agernen1,
cognitivc awalcning, and intcrtion to act, in vary ways Thc
four levels expericnces also in line with the Freie's critical
on$ioulness model. Thc development of the critical
.efleclion was engaged in all contens of rhe placc-bas€d
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